catholic education commission of victoria Itd - ‘ m

Enhancing Catholic School Identity

What is the profile of priests involved in Catholic education?

Table of contents

TaDIE Of CONTENTES ..ottt s e st e s i e s eabe e s eateesbteesneees 1
AL INTFOQUCTION .ttt ettt e et e s b e e et e e e s bt e e s bt e e sabeeeeabeeseabeesnneesneeesanneas 3
Meta-ReSEarch QUESTION .....cc.uiiiiieee ettt e e st e st e st e s e e ean e s eanees 3

B. Data PreParation ..o 3
DESCriPtIVE STATISTICS tooiiiiiiii i 3

C. Standard ECSI results fOr 148 Pri@stsS......uuiiiiiiiiiiiiiieiee ettt e e et e e e e e e e s eerrree e e e e e e e e e nnneeeees 6
C1. Background variables of the Profile QUestionnNaire........ccccvviieeeeei e, 6
(0110 oY A A [T o) o o T={] o TR URPPN 6
Y=Y ToT o [0} il ] o T={1 o KO UTUTPRPP 6
Personal faith in ChriSt.......ooei i 7
Support for the Catholic faith ......cceei e e e e e e 8
T T o 1 oY L= gl [ (PSSR 9

C2. Background variables of the Doyle QUESLIONNAINE .....cccoeceviiiiiieee e 10
Support for Catholic SChool identity ......c...uviiieiiiiiee e 16
Features of Catholic SCNOOl IdENTITY ..vevveiiiiieciiieieee e e e 16

C3. PCB Scale, Melbourne Scale and Victoria SCale reSUltS .........uuvuueeveueeerireiereieiieeeeeeeereeeeereeeeaeeee, 17
Results of the Post-Critical Belief Scale.........oouiiiiiiiiie e 17
Results of the Melbourne SCale ..........cooiiiiiiiiiie e 19
Results of the VIiCtoria SCale.......ocuei i 22

C4. Internal correlations between the types of each scale .........oeeeeviiiieiciii e, 25
Correlations between four cognitive belief styles of the PCB Scale.........cccovvveeeeeiieiccniiinnnnnn. 25
Correlations between five school types of the Melbourne Scale, factual and normative......... 26
Correlations between four school types of the Victoria Scale, factual and normative............. 27

C5. Intercorrelations between the three SCales ..........ooveiieiiiiiieniiiee e 28

C5. Summary: four subpopulations aMONE PriEStS ......eeiiiiiiieiiiiiiiieeeeeeceeee e e 31



D. Factor analyses of the scale results Of Priests ... 32
D1. Post-Critical Belief Scale — 4 factors ........uei it 32
D2. Melbourne Scale, factual [evel =4 factors ..o, 34
D3. Melbourne Scale, normative level — 3 factors.......ooooeieieiiie e, 36
D4. Victoria Scale, factual Ievel — 4 faCtors......cooooevieiiie i 38
D5. Victoria Scale, normative level — 3 faCtors .....oooooeieieiiie e 40
D6. Factor analysis using 83 items across all surveys, normative level.........cccoccovvieeeiiiiieicnnnneee, 42

F. Conclusions and reCOmMMENAatiONS .. ceeeee ettt et e et e e ettt e e s e e ta e s eete e seeeenaeseeennaesaee 51



A. Introduction

Meta-Research Question

What is the profile of priests involved in Catholic education?

Over the years, a good number of priests have taken part in the ECSI research. Many of them are parish
priests or college chaplains, but there are also priests on the teaching staff or in the leadership team of
schools. It would be worthwhile to isolate this special group and take a closer look at their ECSI profile. We
could also compare their profile to that of other respondent groups, such as school leadership, CEO
personnel, teaching staff, and parents.

B. Data preparation

Descriptive statistics

ECSI data are used from Catholic schools in the four dioceses in the State of Victoria that participated
in the project between January 2011 and March 2018. In the collected sample of 186,586
respondents, there are a good number of 148 priests. Basic descriptive statistics are shown in

Figures 1-3.
8 ECSI survey years Number of priests  Percent of priests

2011 23 15.5%
2012 19 12.8%
2013 22 14.9%
2014 26 17.6%
2015 20 13.5%
2016 15 10.1%
2017 8 5.4%
2018 15 10.1%

TOTAL 148 100.0%

Figure 1. Number and percent of priests who participated per year.

Dioceses Number of priests  Percent of priests
Melbourne 95 64.2%
Ballarat 24 16.2%
Sandhurst 19 12.8%
Sale 10 6.8%
TOTAL 148 100.0%

Figure 2. Dioceses in Victoria represented in this population.



Organisation types

Number of priests

Percent of priests

Primary schools 80 54.1%
Secondary colleges 63 42.6%

Catholic Education offices 5 3.4%
TOTAL 148 100.0%

Figure 3. Organisation types represented in this population.

Respondent groups

Number of priests

Percent of priests

RG6 48 32.4%
RG7 95 64.2%
RG8 5 3.4%
TOTAL 148 100.0%
Figure 4. Respondent groups represented in this population.
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Figure 5. Respondent groups represented by percentage.

RG6 — Classroom teachers or other school personnel: 32.4% of the sample.
RG7 — Members of the school leadership, e.g. parish priest: 64.2% of the sample.
RG8 — Priests working in a diocesan Catholic Education Office: 3.4% of the sample.

Age categories Number of priests  Percent of priests
[unknown] 3 2.03%
28=>35y 9 6.08%
35<>45y 25 16.89%
45<>55y 43 29.05%
55<>65y 36 24.32%
65<>75y 25 16.89%
75<=84y 7 4.73%
TOTAL 148 100.00%

Figure 6. Age distribution of this population by category.



Age distribution of Priest
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Figure 7. Age distribution of this population by year.

The mean age of the participating priests is 54 years old. As we can see in Figure 7, the lowest age
is 28 years and the highest is 84 years. There are 3 priests in the sample whose age is unknown.



C. Standard ECSI results for 148 priests

C1. Background variables of the Profile Questionnaire

Countries of origin

Australia 74.8% n=107
Italy 3.5% n=5
India 3.5% n=5
Malta 2.8% n=4
Ireland 2.1% n=3
England 2.1% n=3
Vietnam 1.4% n=2
Canada 0.7% n=1
Greece 0.7% n=1
Lebanon 0.7% n=1
South Africa 0.7% n=1
China 0.7% n=1
Wales 0.7% n=1
Sudan 0.7% n=1
Congo 0.7% n=1
The Philippines 0.7% n=1
Spain 0.7% n=1
Iraq 0.7% n=1
Burma 0.7% n=1
New Zealand 0.7% n=1
The Netherlands 0.7% n=1
Other 0.0% n=0
Unknown 0.0% n=0

Figure 8. Countries of origin in this population.

Regions of origin

Australia & New Zealand 75.5% n=108
Southern Europe 7.7% n=11
UK & Ireland 4.9% n=7
South Central Asia 3.5% n=5
South East Asia 2.8% n=4
Middle East 1.4% n=2
Africa (East, Middle, South, West) 1.4% n=2
Northern Africa 0.7% n=1
North America 0.7% n=1
East Asia 0.7% n=1
Western Europe 0.7% n=1

Figure 9. Regions of origin in this population.



Personal faith in Christ

| have strong faith in
Christ.

| have average faith in
Christ.

| have no faith in
Christ.
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Figure 10. Personal faith in Christ (aggregated).
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Figure 11. Personal faith in Christ (differentiated).




Support for the Catholic faith

The Catholic faith deserves my
full support.

| think the Catholic faith is ok,
but | remain critical of some
aspects.

I neither have positive nor
negative feelings about the
Catholic faith.

| dislike the Catholic faith.

I don't know what 'Catholic
faith'is.
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Figure 12. Support of the Catholic faith tradition (aggregated).
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Figure 13. Support of the Catholic faith tradition (differentiated).




Personal prayer life
Prayer during Church services or at school does not count.
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Figure 14. Personal prayer life (aggregated).
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Figure 15. Personal prayer life (disaggregated).
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C2. Background variables of the Doyle Questionnaire
Diversity in Catholic schools / Catholic Education Offices

In my school/office, people believe and In my ideal school, people believe and
think in many different ways. think in many different ways.
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Figure 16. Diversity in schools / Catholic Education Offices (descriptive-ideal comparison).

In my school/office, people believe  In my ideal school, people believe
and think in many different ways. and think in many different ways.
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Figure 17. Diversity in schools / Catholic Education Offices (descriptive-ideal comparison, differentiated).



My school/office is a good place to grow My ideal school is a good place to grow
closerto God. closerto God.
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Figure 18. Growing closer to God (descriptive-ideal comparison).
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Figure 19. Growing closer to God (descriptive-ideal comparison, differentiated).



In my school/office, people listen to the In my ideal school, people listen to the
leadership of the Catholic church: the leadership of the Catholic church: the
bishops and the pope. bishops and the pope.
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Figure 20. Catholic Church leadership (descriptive-ideal comparison).
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Figure 21. Catholic Church leadership (descriptive-ideal comparison, differentiated).
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In my school/office is a Catholic school in
name only.

13

I think it is okay that schools are Catholic in
name only.
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Figure 22. Catholic in name only (descriptive-ideal comparison).
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Figure 23. Catholic in name only (descriptive-ideal comparison, differentiated).



In my school/office, people believe  In my ideal school, people believe
in God. in God.
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Figure 24. Belief in God (descriptive-ideal comparison, differentiated).
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Figure 25. Belief in God (descriptive-ideal comparison, differentiated).



In my school/office, everybody In my ideal school, everybody
wears the same style of clothes. wears the same style of clothes.
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Figure 26. Uniformity or diversity in outward appearance (descriptive-ideal comparison, differentiated).
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Figure 27. Uniformity or diversity in outward appearance (descriptive-ideal comparison, differentiated).
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NB. Priests who are employed at diocesan Catholic Education Offices (RG8 in dark brown) refer on
the factual level to the perceived current practice in their office work place, instead of the perceived

identity of the schools under their care.



Support for Catholic school identity

Do you support the Catholic identity of schools?
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Figure 28. Support for Catholic school identity (aggregated).
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C3. PCB Scale, Melbourne Scale and Victoria Scale results

Results of the Post-Critical Belief Scale

Figure 30. PCB Scale — Mean scores of 122 priests.
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Figure 31. PCB Scale — Percentage distributions of 122 priests.
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M Students y5-6 (n=40283) L4 Students y7-8 (n=27351) i Students y9-10 (n=22343) M Students y11-12 (n=17362)
H Parents (n=16315) i Teachers (n=21719) H School leadership (n=7504)  LiPriests (n=122)

Figure 32. PCB Scale — Differentiated results comparing 122 priests to all other respondent groups in Victoria.

The Post-Critical Belief Scale studies two key factors regarding religious belief: the extent to which
someone believes in God, from total inclusion to total exclusion, and the way they relate to matters
of religious belief, from a highly literal approach to a highly symbolic approach. Figures 30-31,
present the collected priests' PCB Scale results—as mean scores, percentage breakdowns and in
comparison with other respondent groups across the state of Victoria.

The majority of the priests hold to Post-Critical Belief, which implies they prioritise a hermeneutical
and symbolical approach towards their faith (5.51/7; 88.6% agreement). Most participants outgrew
their First Naiveté in favour of a more Post-Critical Believing attitude. This means that they relate to
the Divine not in a direct, literal way, but through the powerful mediation and interpretation of
symbols. Notably, two-fifths of the staff (41.8%) agree with Relativistic statements. Given its
positioning well below PCB, this Relativism can be interpreted in a more nuanced way as an
Awareness of Contingency, or a willingness on behalf of the believer to demonstrate openness,
patience of mind and speech in encounters with others and other ways of life. Literal Belief (3.47/7,
49.2% disagreement) is met with a mix of disagreement and hesitancy and, it should be noted, only
one priest strongly rejects this position. Finally, External Critique is rejected by the majority (2.35/7;
89.3% disagreement). When comparing the priests' results to other respondent groups (Figure 32),
the priests lead the way among the adults in terms of PCB, while their doubt about Relativism keeps
their mean score lower than school leadership (4.8/7) and teaching staff (4.7/7). On the literal side,
the priests have a slightly higher acceptance of Literal Belief than school employees and a slightly
stronger rejection of External Critique.
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Results of the Melbourne Scale

Secularisation Reconfessionalisation  Values Education Recontextualisation Confessionality
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Figure 33. Melbourne Scale — Mean scores of 118 priests.
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Figure 34. Melbourne Scale — Percentage distributions of 118 priests.
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Secularisation Reconfessionalisation  Values Education  Recontextualisation Confessionality

CURRENT PRACTICE
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H Parents (n=16070) i Teachers (n=21835) M School leadership (n=7439) LI Priests (n=118)

Figure 35. Melbourne Scale, factual level — Differentiated results comparing 118 priests to all other respondent groups.
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Figure 36. Melbourne Scale, normative level — Differentiated results comparing 118 priests to all other respondent groups.
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The Melbourne Scale identifies five types of identity for a Catholic school that relate to how a
religious perspective is supported at school. Four of the types—Reconfessionalisation, Christian
Values Education, Recontextualisation and Confessionality—indicate that some kind of religious
perspective is evident. The fifth type, Secularisation, indicates the religious perspective is
diminishing or can no longer be perceived. It is important to keep in mind that the surveyed priests
consider the current practice of their unique school settings, rather than the same school. The mean
score and percentage breakdown still provide an interesting view on Catholic schools in Victoria
from the vantage point of the clergy.

Despite assessing different schools, there is a strong consensus among the priests that these schools
actively Recontextualise the Catholic faith. This identity option upholds a multi-correlational manner
of engaging the Catholic faith, where the tradition is re-interpreted in a pluralised, contemporary
cultural context. Plurality is recognised and appreciated, while the focus on Catholic identity is
maintained. To achieve this, encounter and dialogue with the changing environment are crucial.
Indeed, the overwhelming majority of respondents agree (44.1%) or even strongly agree (48.3%)
with statements of this kind being reflective of their school, thus yielding the highest average score
of 5.54/7. Furthermore, virtually none of the respondents see signs of Secularisation, which results
in a negative score of 2.19/7. Most respondents (82.2%) also agree (while most of the remaining
respondents are undecided) that the schools employ Values Education in order to bridge the gap
between modern culture and faith. Only to a small degree do the priests recognise
Reconfessionalisation in the current practice—close to half see schools repackaging a classical
approach to Catholic education, while 44.1% are unsure and 1 in 10 do not see this taking place. The
priests report a very high overall score for Confessionality (4.95/7), indicating that they recognise
the tradition behind many established Catholic features within these schools.

Turning to the group's evaluation of their 'ideal school', we see that average scores tend to measure
quite closely to their counterparts on the factual level. This is an indication that the priests are
generally happy with how they currently see the school, and would only like to augment already
existing tendencies. They wish to keep Recontextualising the school's Catholic identity (5.69/7),
aided by a continuous implementation of Values Education (5.39/7), and even slightly increasing
Reconfessionalising tendencies (4.81/7). The general resistance against Secularisation is even
intensified.

The priest results are highly supportive of the Catholic identity of schools in Victoria. Yet where the
priests' factual level mean scores tend to align with the parents, teachers and leadership, the
collected student results describe a much different perspective. Advocating for Recontextualisation
can help assist the staff and students in upholding the school's Catholic identity, but it will be
essential for the priests, in their central role within Catholic education, to be cognisant of the
students' much different factual and normative views on Catholic school identity.
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Results of the Victoria Scale
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Figure 37. Victoria Scale — Mean scores of 116 priests.
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Figure 38. Victoria Scale — Percentage distributions of 116 priests.



Monologue School Dialogue School Colourful School Colourless School

CURRENT PRACTICE
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Figure 39. Victoria Scale, factual level — Differentiated results comparing 116 priests to all other respondent groups.
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Figure 40. Victoria Scale, normative level — Differentiated results comparing 116 priests to all other respondent groups.
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The Victoria Scale helps to identify the ways in which schools negotiate their Catholic identities in
relation to the religious and philosophical diversity existing in their communities. The process of this
negotiation can be characterised by use of four basic typologies—the Monologue School, the
Dialogue School, the Colourful School and the Colourless School. In the case of the collected priest
results, remember that the factual level (or current practice) refers to various schools from across
the state of Victoria.

The priests make clear that their schools most reflect the Dialogue School type (5.28/7). On the ideal
level, the Dialogue School receives an even higher score, towering above the other possibilities
(5.55/7). The school type that gives the utmost to Catholic identity and to solidarity with others
receives little resistance from very few priests, which is excellent news for the Catholic education
system in Victoria. When considering the Monologue School type, there is more division among the
respondents, in both what the priests presently see (3.81/7) and their normative view (4.04/7). So
there's roughly one-third who would like to see Catholic schools become schools by Catholics and
for Catholics, another third who hesitate about this and still another third who resist this (though
not so strongly). The secular school types of the Colourful School and Colourless School are neither
detected on the factual level nor desired on the normative level. However, it should be noted that
there is a tiny minority who seem to wonder about or support these school models on the ideal
measurement level.

Once again, the majority of the surveyed priests take up ECSI's normative preference. Strikingly,
however, there are some notable differences between the priest results and those of the other adult
groups in Figure 40: while the priests indicate strong resistance to the secular school models, they
also are more open towards maintaining the Monologue School type, which emphasises Catholic
identity at the expense of solidarity with others. That many priests lean towards the Monologue
School, which could be indicative of a preference for a Kerygmatic Dialogue School over a
Recontextualising Dialogue School, should be kept in mind. It is hoped that the school practitioners'
view and the priests' important role within school life can complement one another in order to
strengthen Catholic school identity.
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C4. Internal correlations between the types of each scale

Correlations between four cognitive belief styles of the PCB Scale

1.00 1.00 1.00 1.00

Figure 41. Internal correlations of the PCB ideal-types.

While Post-Critical Belief positively correlates with Relativism / Awareness of Contingency (r=0.47),
it slightly negatively correlates with External Critique (r=-0.08). While External Critique positively
correlates with Relativism / Awareness of Contingency (r=0.50), it also slightly negatively correlates
with Post-Critical Belief (r=-0.08). Relativism |/ Awareness of Contingency itself, however, seems to
function as a 'bridge' between both Post-Critical Belief (r=0.47) and External Critique (r=0.50).

Further, it is remarkable that the priests perceive an opposition between Post-Critical Belief and
Literal Belief (r=-0.23) — unlike many other adult groups. The higher their Post-Critical Belief, the
lower their Literal Belief, and vice versa. Finally, the priests also put Literal Belief in opposition with
Relativism / Awareness of Contingency (r=-0.32).
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Correlations between five school types of the Melbourne Scale, factual and normative

1.00

-0.6

-0.8

CURRENT PRACTICE n=122

M Secularisation M Reconfessionalisation M Values Education § Recontextualisation Li Confessionality

Figure 42. Internal correlations of the MELB ideal-types (descriptive level).
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Figure 43. Internal correlations for the MELB ideal-types (ideal level).

At the ideal level, these internal correlations reveal, for this population of priests, a somewhat
strong positive correlation (r=0.48) between Christian Values Education and Reconfessionalisation.
This suggests rather plainly that for this group in general, mono-correlational Christian Values
Education is seen as a kind of Reconfessionalising strategy — namely, that the former is an avenue
to achieve the latter. This is a risky assumption, since data in the larger ECSI study reveal that this
‘hidden Reconfessionalising intention’ is at great odds with the ‘Secularising effect’ of the same
strategy when seen from the students’ perspective.
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Correlations between four school types of the Victoria Scale, factual and normative
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Figure 44. Internal correlations for the VIC ideal-types (descriptive level).
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Figure 45. Internal correlations for the VIC ideal-types (ideal level).

These results suggests that, in the mind of these priests in general, the Colourful School and the
Colourless School correlate very strongly (r=0.67). This is not surprising, given that both these types
reflect schools that cannot rightly be considered Catholic, owing to their minimisation of Catholic
identity. At the same time, it is also evident in these data that the Dialogue School and the
Monologue School are perceived to be in noticeable opposition to each other (r=-0.60).



C5. Intercorrelations between the three scales

Melbourne
pCB > Scale Secularisation Reconfessionalisation Values Education Recontextualisation
Scale
n=120
Literal 005 @ 0.34 -0.28 .
Belief
External 0.40 -0.24 . 007 @ 0.06 ®
Critique
Relativism 0.23 . 0.26 . 013 @ 0.44 .
Post-
critical -0.15 . 009 @ 012 @ 0.30 .
Belief

Figure 46. Intercorrelations between the PCB and the MELB ideal-types.

These inter-correlations
Reconfessionalising approach can really only thrive in a context of Literal Belief (r=0.51); and Literal
Belief is best supported in a context of Reconfessionalisation (r=0.51) and, to some extent, Christian
Values Education (r=0.34). At the same time, Post-Critical Belief, while possible only in a very limited
way in a context of Christian Values Education (r=0.12), will thrive much more in an environment of
Recontextualisation (r=0.30), the latter of which in turn is dependent on a mix of both Post-Critical
Belief and Relativism (also understandable as Awareness of Contingency) in order to drive its multi-
correlational method.

reveal that, in the mindset of this population of priests,
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Victoria
pce ™ scale] Monologue School Dialogue School Colourful School Colourless School
Scale

n=116

Literal 0.68 -0.48 019 @ 0.18 @
Belief
External 012 @ -0.06 ® 0.53 043
Critique
Relativism -0.29 . 0.40 . 0.41 . 0.30 .
Post-
critical 012@ 0.40 . 0.08 ® -0.04
Belief
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Figure 47. Intercorrelations between the PCB and the VIC ideal-types.

Of the many worthwhile inter-correlations in Figure 47, two are most notable. The first is the
perception of an exclusively positive correlation between Literal Belief and the Monologue School
(r=0.68). Put simply, Literal Belief and the Monologue School are mutually dependent upon each
other, to the exclusion of all other options. Secondly, Post-Critical Belief is perceived to thrive best
in the Dialogue School (r=0.40), and in turn the Dialogue School is dependent upon a mix of both
Post-Critical Belief and Relativism in order to drive its dialogic method.



Melbourne
Vit Scale Secularisation Reconfessionalisation Values Education Recontextualisation
Scale
n=116
Monologue 0.02 + 0.35 . 039
School
Dialogue
0.18 0.42 0.01- 0.61
School .
Colourful
0.36 029 0.08 @ 0.22 .
School
Colourless 0.42 019 . 0056 01 @
School ’ | ’ ’

Figure 48. Intercorrelations between the MELB and the VIC ideal-types.
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Once again, Figure 48 offers many worthwhile insights, but here we highlight two of the most
important. First, in the mindset of this population of priests, Reconfessionalisation can really only
succeed in conjunction with the Monologue School (r=0.69). Second, Recontextualisation and the
Dialogue School are highly dependent upon each other (r=0.61). These inter-correlations reveal that
all the other Melbourne Scale ideal-types are perceived to marginalise or inhibit features of the
Dialogue School. In turn, Recontextualisation, while ‘possible’ to a very limited extent in conjunction
with the Colourful School (r=0.22) and even the Colourless School (r=0.11) is really only able to thrive
when developed hand-in-hand with the Dialogue School.
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C5. Summary: four subpopulations among priests

Among the participating 148 priests, 138 have a known subpopulation.

RG groups | Number of priests Percent of priests
RG6 45 32.6%
RG7 89 64.5%
RG8 4 2.9%
138 100.0%

Figure 49. Distribution of priests with known subpopulation.

Secularising
m Reconfessionalising
0.7%
. o

® Recontextualising 47 8%

® Values Education

0%
21.7%

29.7%

47.8%

Figure 50. Distribution of priests with known subpopulation — graphical presentation.

Priests Teachers School CEO staff
leaders
0.7% 9.8% 5.0% 5.1%
RECONF 21.7% 7.1% 6.1% 5.4%
RECONT 47.8% 45.1% 56.4% 68.2%
VALED 29.7% 38.0% 32.5% 21.4%

Figure 51. Comparative frequencies in the distribution of subpopulations (priests, teachers, school leaders and CEO staff).

Figure 51 reveals that the profile of priests involved in Catholic education is noticeably different
from the profile of other groups.
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D. Factor analyses of the scale results of priests

D1. Post-Critical Belief Scale - 4 factors

*saouelswnoLID oyoads ul ajdoad ayoads woly swod Asyl

‘uoidajal jen:

1ds jeuosiad ySnouyl pajeanad Ajuo ade 1eys syiniy sadaap ploy sainiduas paloes ay|

-Auie1ias ajnjosqe SulABY 1NOYIIM JUSBWIIWIWED e Supjew SIAJoAUI Ul . ‘Alrewnn

"pHoM a1 Jo suondaduod Jejnaas 1o snol

31 13113 Ul [[3Mm Se 1SN[ 1] INoge suolisanb Jueliodw) 0] SImsUE S|qEN[eA pulj UBD 3UQ

"9LUEU S11 Ul 1N0 paLLied saoiisnful Auew auyjy a)idsap ‘3w o1 3|jgen|ea 21 Aw Jo a8essaw a1od ay|

-Aepo1 sn Joj Juens|as si 1ey] afessaw e uleluod ||is Asy) “a0e|d pue awiy Juaiayip Aj918|dwod e ul uslluM Biem saun1dios paudes ay) 1eyl 10e) ayl a1dsag

Po9 Y
*s21nduds PaJoes Ayl JO 1X31u0d [eILCISIY Y1 JUNOIIE O1U| el SABM|E PINoys | ‘Ylie) snoiSijal Aw YdlJua 01 J3pJo u|

diysuolje|al 12502 pue J2JUN0JU JALPL B AW s1ayo [enju pue Jakeld ul Ajiaeand uissaidq

‘poo Jo aweu ay) ul paj|iy Jo passauddo usaq aney s|doad Auew 0o asnedaq Suoum si pog ul Sulasijag
‘uje|dxa JouURd 3UO LPIYM By o) aleu B AJUO S| pog)

"WIo) SaWed ays/ay aaym Jo 1aniew e Ajdwis si snoi8ijal si uosiad e yorym ur Aem ay |

“ABiM UMO J3Y JO S aUjWIa1ap 0] sey Aja1ewi|n uosiad yaea 1nq ‘aj| Joj 33ueping Jaygo suoidijal 15aq 1y
"3peLW SeM 11 Y2Iym U] W] ay] S193)4a1 pog Inoge Jualualels yoeg

e Ja1je ‘sauls aBuey 01 s|qndseasns Ajjen1ae aie Yiiey pue pog Inoqe sSulyoeal eI, pa||eI-0S

"SPJOM UMO §,poc) Jo UoIldIIISURL] [BI3]]] B 10U ‘POS) J0J U2Jeas 3yl ul susSis Jo ||ny ‘aping e aue saunjduos paides ay|
*A101s1y yum Ajisea aSueyd eyl suojieasd uewny Ajaiaw ale poo, aquasap ajdoad yaiym ul shem ay )

a1 pue poo jo sweu ayl ui pauaddey aney sSuiy) sjqenaidas Auew y3noy uana ‘Janaifaq snoifijal e jjashw e s |

"sJay1o Auew os Suowe Ajljiqissod auo Ajuo aue spaljaq Jay/siy 1eY] aJeme aq 0 SPaau auQ

‘uonsanb snoi8ija1 yoes o} Jamsue 1921109 3uo Ajuo si a1yl ‘Ajarewn|n
‘plo1 aue Aayl Aem aufy ul aae|d axel pip Ajjeau saunydids paudes ay] ul sJuaAs snojnaeliw ‘Ajijeucnel wapow jsulede saod syl ySnoy uaag

‘poo Aq sn 01 uang s| uoigijal aduls a|qeadueyoun aJe uolgjas Aw jo sajdpund sy

-hem Asana ul syl 01 Buiuesw sanlf 1ey3 Buiyl suo auy si uoiSijay
“yaey snoidijas jo uosiad e aq 03 51 31| nyduiueaw e aal 03 Aem Ajuo sy
-aoe|d Jo 2wl Jo spaau 2yl 01 3uipsodoe paidepe aq ued pue ‘2jdoad Joj aping |ejauald e se Jueaw Ajuo si uoiBilay

-12adsns uoiSia1 saxew 1ey) pue ‘Jamod uied o] Aem e se yliey snoidias asn uayo ajdoad
'S1eaj UBLLNY J0j 12U A324es e uey] alow Sulylou S| yiiey ‘pua ay3 u|
*aJi| Jo Alljeas ysiey ay1 ylm Pa1uoIjuod S| 3UC UaYM UOISN||I U 3q 0] 1N0 SUIN] J1BY] WESIP B JO 2I0W S Y1Ie4

*uonIpeJ] sno|

a4 1olew e o] [njy1ie) Sulaq Aq si po9 01 $53208 pasluelens | auo yaiym ul Aem Ajuo ay|
‘suof3sanb snoigijas uepiodwi 03 siamsue aalg ued (s1saud ‘ajdwexa Joy) siapea| snoifija pauoiaues Ajjenio Ajug
usllum ale Aayy Aem ay) ‘Aj|esa1l] seamdids paUeds 8] Jo S3L0]S 8yl 9.l p|noys aup
*ABpo] 3JI| JoJ 22UBAS[2) 3|11| SARY $1X31 350Y] 1BY] SN LUOJ PIAOLUSI JB) 05 S| U11UM 313M $2.n1d10S paloes ayl Yaiym Ul pom ay|
*a12]0sqo Sujpuelsiapun snoiSijal e SAYEW PLIOM 2Y3 PUE 3)j] UBWINY JO SUIPUBISIZPUN JJ1IURIDS i
-Ajijeuosiad jeam e jo uoissaidxa ue si yled
*3pISIN0 3yl Wouy 1) 235 01 sey auo ‘3jdoad 03 saop uoigijal Jeym pueisiapun A|nj 03 Japlo u|
wiay Asnung

21|94 [E21ILD-150d
J31124 [eanL)-1s0d
WISIAe|3y
J3112g [e2NLID-150d
42124 [edLD-1s0d
31|24 [e2NHD)-150d
J3112g [e2NLID-150d
enbnud jewssg
anbniy jeulaikg
wsIAne|3y
WISIAe|3y

wisiAne|ay

Jol1eg |21
Jo18g |21
Joeg [esn
J218d [BI8N]
Jo8g |21

anbpu) |eulsixg
anbniy jeulaikg
anbnuy jeutsxg
olj=eg [ets1n]
Joljed |etein
Jol12g [e8
anbniy |eulaixg
anbnu jeulsxg
anbpu) |eulsixg
anbniy jeulaikg
adAl

LLs
961
¥e's
[ ]
9€'9
SLY
£5°S
S0€
LLe
6’
06°C
9€v
¥9E
€LV
5785
9g's
9L
69°C
s
I8¢
9’
9’y
SCE
78T
[dord
cET
€L'T
44
€0C
6C°C
00z
€97
A%4
ueapy

92d
FE0
0
850
850
¥9°0
0Z0
810
oco-
¥T°0-
9€0
£0°0-
S00
000
800
+0°0
0Z0
o
o
6T°0
€0°0-
YAl
900
IT°o-
€0°0-
8C0-
IT°o-
S0°0
100
v00-
00"
€C0-
80°0-
91’0
wvd

13y
8T°0
0o
600
6070
Iro-
S0
SE0
8€0
o
o
€0
650
190
€90
€0
90°0-
T€0
S0°0-
ST°0-
90°0-
S0°0
<o
<E0
o
10
vo
60°0-
+0°0-
rE0-
9¢’0
810
90°0-
¥0°0-
£vd

a1
£0°0
<E0-
€0°0-
800
970
¥10-
T0°0-
v1°0
9070
¥0°0-
o
v1°0-
ST0
00
0€°0-
£E°0-

€50
S0
S50
90
6L°0
100
0€°0-
8T°0-
T0°0-
w0
o
810
90°0
000
900-
010"
v

23
aro-
6C°0
00
0ot°o-
11°0-
T0°0-
B8E0-
€C0
6€°0
€0°0-
o
v1°0-
€0°0
00
620
€0°0-
LT0
LT°0
S0°0-
o
S0°0-
€00
€€°0
6€0
€970
S0
SS°0
950
£5°0
09°0
90
69°0
6470
Ivd

9¢vd €€
OEvd 2t
vevd 1€
ZEYd O0Of
62Zvd 6T
TEvd 8¢
LZvd LT
0Ivd 9¢
TIvd S2
0Zvd ¥t
Sevd €2
8Ivd ZZ
Tevd 12
8¢vd 01T
7Zvd 61
€EVd BT
€evd LT
90vd 9T
€0vd ST
wovd T
S0vd €1
T0vd 2T
6Ivd 1T
LIVd 0T
¥Ivd 6
60vd 8
v0vd L
0vd 9
80vd S
ZIvd ¥
€IVd €
9Ivd ¢
SIvd T
Jep xapuj

Figure 52. Factor pattern of the PCB Scale items among priests.
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Figure 53. Plot of linear correlation coefficients between PCB Scale items of the priests.

We can deduce some interesting characteristics of the priests' overall profile by examining how the

PCB Scale items are 'scrambled' in the factor pattern, for example:

e Claiming that the sacred scriptures would not be a literal transcription of God's own words, is
considered by priests as a Relativistic attitude.

e Inthe mindset of priests, a Literal Believer would not plainly admit that many regrettable things
have happened in the name of God and religion.

e Also, a Literal Believer would deny that somebody's personal beliefs are only one possibility
among so many others. In their view, Catholic beliefs have priority.

e Claiming that religious beliefs can be adapted according to the needs of time of place, sounds
very Relativistic and even 'anti-religious' in the ears of Catholic priests.
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D2. Melbourne Scale, factual level - 4 factors
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Figure 54. Factor pattern of the Melbourne Scale items, factual level, among priests.
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Figure 55. Plot of linear correlation coefficients between Melbourne Scale items, factual level, among priests.
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D3. Melbourne Scale, normative level - 3 factors
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Figure 56. Factor pattern of the Melbourne Scale items, normative level, among priests.
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Figure 57. Plot of linear correlation coefficients between Melbourne Scale items, normative level, among priests.
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D4. Victoria Scale, factual level - 4 factors

*34n3jn2 Ase1odwaluod Jo 1spiw 3y} ul 31joy1e]) Sulaq ,21e|Suell, Pue MauaJ 0 SAem 1o} puiw uado Ue Ylm pue AjaA1ea.d $Y00] [00Yds AN
“pPlUOM 3Y1 yum juswadedua snonuijuod y3noayl Ajuapl dljoyie) sy adeysas pue a1e|nwWI0al 0 $333S |00YIS AN
Inw s,Aepo3 U 21|0Y1e]) 3G O} SUBSL 31 1EYM IO} YIIBIS S1I Ul SUOISI|DI PUE SMIIAPIIOM JUBIaYIp Suowe angojelp sajowoid [ooyds AN
‘a|doad Suowe sasuaJayip 3yl uinjea pue Suiwodjam Ag Ajasioaad Alzuspi 21jo0yied s1i 1IN0 SaAl| [ooyds AN
24 40 AS0j0ap! Aue A 24nssaid J0 9auaN|juUI [EUIIXD WIOLJ 931) 9DUIIDSUOD [EUOSID UMO S,9U0 WIOJ 0] [eNPIAIpUl AJBAS JO 1YL ay) seajuelens jooyds AN
“3N|eA J3SS3| JO 3 0} PAIIPISUOD 1084 Ul DU 1By} 1134 JO SIS JY30 Jsulese 31| Jo Aem d1joyie) 3y3 spuajap |00yds AN
|0y31eD 491139 03Ul SIUIPNIS |[B UIN] O} S| SISSE|D UOIIEINPS SNOISIIRL JO Wie 3Y] ‘|0oYds Aw uj
*90130e4d pue yiley Ul J1j0yIeD) 3 SIaYdea] PUe SIUBPNIS |[e Jey) siaaid [00yds dijoyie) AN
0y1eD UMO S1I 03 1834y 3|qIssod e se papJeSal si sad11oe.d pue SMalA djjoyied-uou Sujuiensaiua Ajuado ‘jooyds Aw uj
“wisidI|oy3e) 03y udije 03 3ySno ey 24n3nd Azesodwia3uod st 3 1Byl SRUIY3 [ooyds Aw ‘ainynd Asesodwaiuod 03 yasi Suizdepe yiley 01joyied 3yl ueys Jayiey
*2110438D AjJano aJe Jey) saydeodde sAejdumop [ooyds Aw ‘syusapniys Suowe Suipueisiapun pue 109dsal [eninw pjing 1yl sa1lIAIe pue sweiSoud 19350} 03 J9pJo U]
*$921042 41| [euosiad ,53uBPNIS Y1 SUDUSN|IUI WOJS SUIBISI 1BY]L UOIINIIISUL [24IN3U € 123449 Ul SI [00YdS AN
*sndwed uo suo1e1adxa S,|00ydS Y] 03 SWIOJUOI BUO Se Suo| se ‘sasead ays/ay se Op ued [00YdS AW Ul [enpIAIpUl Yoes ‘Aja1ewin
‘[ENPIAIPUI 8Y3 03 3] SJo11ew d3eAlid ulewsal Ajjediseq sanjea pue uoidijaJ ‘looyds Aw je ajdoad oy a1 Ajlep uj
‘(uoisnppui ‘anSojelp ‘Alisianip ‘19adsal) sanjeA [esiaAlun ul paseq swelSoud Ag paoe|das ulaq si uolewoy o1joyied Ajealyioads 1oy duaJaje.d e ‘jooyds Aw u|
*Ajunwwiod [00Yds aY3 UIYIM SYINJ) [euosiad snoLeA 3y} SULINOUOY JO JNOAB) Ul pulyaq 1a| Suiag Si UoIIIPeL] Yiie) 31j0y1e) 3yl JO Yinil 3yl ‘jooyds Aw uj
*9AI| 03 MOY PUE 3AS[2q 01 JBYM J[25I3Y /WY 10§ 350042 01 [ENPIAIPUI YIED JO WOpPadJ) [euosiad ay1 spiensajes [00Yds 3y} 9SNeIa] [00YIS Al Ul UIDUOD [BIALIY JO S| Y1Ie) d1joy1e) ay1 ‘Aljeas u]
*A113uap! UMO s,uosiad Yoea SulInouoy Wil aWes ay3 1e 3[IYM ‘Yiiey 21joy31ed ay3 Jo anjeA pue SulUESW B3 JBPISUOD 03 BUOAIIAS $33IAUI [00YdS AN
d JuaJayip Auew yum SuiSeSus ysnouays yj@siay/wiy dof@Asp ued JuapnIs Yoes 1ey) os ‘Aljuspl 21joyie) uo snaoj Suouis e woly Aeme Suinow st jooyds AN
“JUBJ3}Ip a1k oym 3|doad SpIEMO] SAISN|IUI 9 PUE SWIO[SM 0] SLIOYS S SUIWIBPUN 03 3YSNoy1 I A1USPI 210Y1eD UO SNJ0J B ‘|00YdS Aw uj

ajeas

*A3a100s |enyn

‘M3IA JO )

Jeig
Jeig
Jeig
Jeig
4559]|0)
4Ouo
Jouop
Jouop
Jouop
Jouop
4In40d
4559]|0)

4559]|0)
43100
4100
4559]|0)
el
4Inj|0d
4Injlod
adAyL

4OUoAl
00
€1°0-
LT°0-
¥0°0-
6€°0
Sv'0
6v°0
6v°0

4559100
v1°0-
S0°0
SC0-
10
10
LT°0-
800
60°0-
6T°0-
ST'0
Ly
SS°0
8L°0
70
SC°0

dIn4100
L0
1z4Y
o
80°0-
1°0
0€°0-
L0°0
€0°0-
0€0
<00~
0€0
o
90°0-
o
90
80
150
650
€L°0
vd

84VA 0
0TdVA 6T
6dVA 8T
94VA LT
0ZdVA 9T
SdVA ST
viVA VT
TdVA €1
€VA T
WA 1T
TIdVA 0T
8TdVA 6
LIdVA 8
9TdVA L
STdVA 9
CIdVA S
6TdVA ¥
LIVA €
ETdVA T
PIdVA 1T
JeA Xapu|

Figure 58. Factor pattern of the Victoria Scale items, factual level, among priests.
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Figure 59. Plot of linear correlation coefficients between Victoria Scale items, factual level, of the priests.
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D5. Victoria Scale, normative level - 3 factors
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Figure 60. Factor pattern of the Victoria Scale items, normative level, among priests.
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Figure 61. Plot of linear correlation coefficients between Victoria Scale items, normative level, among priests.




D6. Factor analysis using 83 items across all surveys, normative level
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Last but not least, we perform a large factor analysis using 83 survey items that are taken from the
three multivariate attitude scales, supplemented by a selection of items from the Profile
Questionnaire and the Doyle Questionnaire.

PCB (8) EC (9)

Melbourne Scale:

Victoria Scale:
MONO_N (5) DIA_N (5)

SEC_N (5)  RECONF_N (5)

Post-Critical Belief Scale:

REL (8) PCB (8)
VALED_N (5) RECONT_N (5)
COLFUL_N (5) COLLESS_N (5)

Profile and Doyle Questionnaires:
Prayer, D21N, D22N, D23N, D24N, D25N, D28N, D29N, D30N, Dsupp
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Figure 62. The Scree Plot reveals that up to 13 factors could be distinguished.



Index Variable

1 MAN17_2
2 MAN6_2
3 VAN72
4 MAN72
5 VANS2
6 MAN19_2
7 MAN16_2
8 PA26

9 MANS2
10 MAN11 2
11 PA20

12 D25N

13 pA7

14 PA6

15 VAN32
16 PA33

17 PA14

18 PA32

19 PAl6

20 PAg

21 PA24

22 pA29

23 MAN4_2
24 PA3

25 PAL2

26 PA13

27 PA9

28 Prayer
29 VAN152
30 VAN192
31 VAN182
32 VAN16_2
33 VAN112
34 VAN17.2
35 MANS_2
36 PA19

37 PAL0

38 VAN4_2
39 VAN202
40 MAN12
41 D30N

42 MAN142
43 PA30

44 pA23

45 A4

46 PA18

47 VANS_2
48 PALS

49 VAN6_2
50 PA27

51 VAN5_2
52 MAN3_2
53 MAN10_2
54 PAL7

55 VAN10_2
56 PA22

57 PA28

58 PAS

59 MAN13_2
60 PA2

61 D28N

62 MAN12_2
63 PAL

64 MAN1S_2
65 MAN1g 2
66 VAN2_2
67 D23N

68 MAN20_2
69 D24N

70 VAN12
71 D22N

72 D2IN

73 VAN132
74 Dsupp

75 D29N

76 VAN12_2
77 MAN9_2
78 PA2S

79 MAN2_2
20 PAl1

81 pa21

82 PA3l

83 VAN14.2

0.87
0.82
0.78
0.73
0.73

0.02
0.05
034
-0.04
-0.17
0.31
0.31
-0.18
0.02
-0.07
0.03
-0.47
-0.10
0.09
041

84.6%

0.20

14.9%

0.05

36.6%

0.02

71.1%

0.32

61.3%

-0.02

78.6%

0.42

28.0%

Type

RecontN
ReconfN

DiaN

ReconfN

DiaN

RecontN
RecontN
Post-Critical Belief
ReconfN

valedn
Relativism

D25N

Literal Belief
Literal Belief
MonoN
Post-Critical Belief
External Critique
Post-Critical Belief
External Critique
Literal Belief
Relativism
Post-Critical Belief
secN

Literal Belief
External Critique
External Critique
External Critique
Prayer

ColfulN

CollessN
CollessN
CollessN
ColfulN

CollessN

SecN

Relativism
External Critique
MonoN
Collessn

secN

D3N

ValedN
Post-Critical Belief
Relativism
Literal Belief
Relativism

DiaN

External Critique
DiaN
Post-Critical Belief
MonoN

secN

ReconfN
External Critique
DiaN

Relativism
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Literal Belief
ValedN

Literal Belief
D28N

Valedn

Literal Belief
ValedN

RecontN

MonoN

D23N

RecontN

D24N

MonoN

D22N

D2IN

ColfulN
SupportcathiD
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External Critique
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ColfulN
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Survey items

I think that religion classes should aspire to help all students, Christians as well as ather-believers, to discover meaning in their lives and to deepen their humanity in dia
My ‘ideal school” should have a clear preference for the Catholic faith and therefore would want to guarantee that all students become better Catholics.

My ‘ideal schaol’ would invite everyane to consider the meaning and value of the Catholic faith, while at the same time hanouring each person's own identity.

If their Catholic identity is disappearing, I think schools should try all the harder to restare the tradition and clarity of the Catholic faith.

My ‘ideal school” would look creatively and with an apen mind for ways to renew and ‘translate’ being Catholic in the midst of contemporary culture.

I think that Catholic schools should freely bear witness to their Catholic inspiration and should bring different viewpoints in dialogue with each other against the backgro
I think that a Catholic school should be searching for renewed ways to realise the Catholic message of faith, hope and love amid today's new cultures.

The sacred scriptures hold deeper truths that are only revealed through personal spiritual reflectian.

1 wish to stress that religion classes are an important means for forming every student more deeply in the Catholic faith.

I think that, first and foremost, a Catholic school should offer gospel values and norms that are agreeable to everyone, Catholics as well as others.

The way inwhich a person s religious is simply a matter of where he/she comes from.
In my ideal school, everybody wears the same style of clothes,

Only officially sanctioned religious leaders {for example, priests) can give answers to important religious questions.
Ultimately, there is only one correct answer to each religious question.

A catholic school should avoid entertaining non-Catholic views and practices because they could threaten its Catholic mission.

1 still call myself a religious believer, even though many regrettable things have happened in the name of God and religion.

In the end, faith is nothing more than a safety net for human fears.

The core message of my religion is still valuable to me, despite the many injustices carried out in its name.

Faith is an expression of a weak personality.

One should take the stories of the scared scriptures literally, the way they are written.

One can find valuable answers to important questions about life just as well in either religious or secular conceptions of the world.

Despite the fact that the sacred scriptures were written in a completely different time and place, they still contain a message that is relevant for us today.
In my 'ideal school’, God, Jesus or the Bible needn't be mentioned anymore.

Even though this goes against modern rationality, miraculous events in the sacred scriptures really did take place in the way they are told.

The world in which the sacred scriptures were written is so far removed from us that those texts have little relevance for life today.

Ascientific understanding of human life and the world makes a religious understanding obsolete.

Faith is more of a dream that turs out to be an illusion when one is confronted with the harsh reality of life.

How often to you pray in your own time? (Prayer at school or at church does not count.)

In my 'ideal school, a preference for specifically Catholic formation would be replaced by programs based in universal values (respect, diversi

dialogue, inclusion).

A school should safeguard the personal freedom of each individual to choose for him/herself what to believe and how ta live, even though this trivialises the Catholic fai

A school should be a neutral institution that refrains from influencing the students' personal choices concerning religious beliefs and worldviews.

In daily life for people at my ‘ideal school', religion and values would remain private matters left to the individual.

In order ta foster programs and activities that build mutual respect and understanding among students, a school should downplay approaches that are averly Catholic.
Each individual at school should be able to do as he/she pleases, as long as one conforms ta the school's expectations on campus.

My 'ideal school' should give up its preference for the Catholic faith so that many different worldviews can be treated with equal regard.

Religion is only meant as a general guide for people, and can be adapted according to the needs of time of place.

Believing in Gad is wrong because tao many people have been appressed or killed in the name of God.

In my view, the aim of a school's religious education classes should always be to turn all students into better Catholic believers.

My 'ideal school’ would guarantee the right of every individual to form one's own personal canscience free from external influence or pressure by any ideology or religio
My ideal school wouldn't be Catholic anymore. Christianity should not be significant in daily school life.

I think it is okay that schools are Catholic in name only.

I think that schools schould aim for a middle path that links faith and culture in such a way that all students come to a deeper appreciation of Catholic beliefs and practice
Ultimately, religion involves making a commitment without having absolute certainty.

One needs to be aware that his/her beliefs are only one possibility among so many others.

The only way in which one is guaranteed access to God is by being faithful to a major religious tradition.

Each statement about God reflects the time in which it was made.

My 'ideal school' would promote dialogue among different worldviews and religions in its search for what it means to be Catholic in today's multicultural society.

In order to fully understand what religion does to peaple, one has to see it fram the outside.

My ‘ideal schaol’ would live out its Cathalic identity precisely by welcoming and valuing the differences among people.

In order ta enrich my religious faith, | should always take into account the historical context of the sacred scriptures.

My 'ideal school’ would defend the Catholic way of life against other sets of beliefs that in fact are of lesser value.

In my 'ideal schoal’, most peaple would not have to be religious believers.

I think we must remain faithful to the teachings of the Catholic tradition while avoiding any ‘adaptation’ of the Catholic faith to today's secular culture.

People often use religious faith as a way to gain power, and that makes religion suspect.

My 'ideal school would seek ta reformulate and reshape its Catholic identity through continuous engagement with the world.

The ways in which people describe ‘God” are merely human creations that change easily with history.

The sacred scriptures are a guide, full of signs in the search for God, not a literal transcription of God's own words.

Religion is the one thing that gives meaning te life in every way.

With regard to the diversity that exists at schools, | think that schools should aim to link everyone's common experiences and values with the example of Jesus.

The principles of my religion are unchangeable since rel

on is given ta us by God.

In my ideal school, people listen to the leadership of the Catholic church: the bishops and the pope.

1 think that religion classes should try to link the students' sense of values to the Catholic faith, hoping that they would appreciate Catholicism more deeply.

The only way to live a meaningful life is to be a person of religious faith.

The mission of Catholic schools is to present values and norms that are acceptable to a diverse student population, thereby bringing them closer to the Cathalic faith.

1 think that Catholic schools should positively value and even encourage a multiplicity of worldviews and religions because it forms and deepens the personal identity of
Rather than adapting Catholicism to contemporary culture, my 'ideal school would prefer that contemporary culture is aligned to Catholicism.

My ideal school is a good place to grow closer to God.

The mission of Catholic schoolsis to foster a dialogue between the Catholic faith and the diversity that exists at school, resulting in a renewal of the faith and the person:
My ideal school helps the students to grow in the Catholic faith.

Ina Catholic school, all students and teachers should be Catholicin faith and practice.

In my ideal school, people believe and think in many different ways.

In my idel school, people believe in God.

It would be good if a school were to move away from a strong focus on Catholic identity, so that each student can develop him/herself through engaging with many diffe:
Do you support the Catholic identity of schools?

I prefer to ignore Catholic school identity.

In my 'ideal schoal’, the truth of the Catholic faith tradition would be left behind in favour of honouring the various personal truths within the school community.

My 'ideal school should hold fast to its Catholicidentity now that it is threatened by the increasing diversity in society.

At best, religions offer guidance for life, but each person ultimately has to determine his or her own way.

1 find it no problem that Christianity is slowly disappearing from schaol life, because my ‘ideal school’ wouldn't be Catholic anyway.

God is anly a name for that which one cannot explain.

So-called ‘official” teachings about God and faith are actually susceptible to change since, after all, they come from specific people in specific circumstances.

Expressing creativity in prayer and ritual offers me a richer encounter and closer relationship with God.

A school should make every effort to welcome and be inclusive towards pecple who are different, even though this undermines the school's Catholic identity.

Figure 63. Factor pattern of PCB Scale, Melbourne Scale, Victoria Scale, Doyle, and Profile items, normative level, among priests.

After analysis of the

results, we decided that the seven-factor solution best describes the various
latent tendencies that exist in the minds of priests. On the following pages, we describe the seven
factors one by one.
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in and

in all
knowledgeable about their faith tradition and (b)

society is to be welcomed, respected and engaged. At
distinctiveness in relation to these others.

Today’s changing contex does call for the Catholic faith
tradition to find new life and new meaning in relation
to that context. At the same time, it should be clear
that new expressions and new interpretations bear
noticeable continuity with the faith tradition that has
The religious and philosophical diversity in today’s
the same time, engaging this plurality is also an
opportunity once again to proclaim the Gospel and put
forward the time-tested strength of the Catholic faith
A diversity of religious and philosophical identities is
taken seriously. At the same time, the Catholic faith
It is hoped that these efforts will result in both (a)
‘others’ coming to appreciate this tradition and even
appropriate it in place of their own.

Catholics becoming more deeply rooted

This factor concerns a theological orientation towards
tradition needs to be appreciated

Recontextualisation with some underlying intentions of
Reconfessionalisation. In terms of pedagogy, this runs parallel

to the model of a Kerygmatic Dialogue School.
Based on the factor analysis, several key thought patterns

Factor 1. Support: 84.6% = very strong approval

Support for this factor is very substantial (84.6%) among this
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Factor 2. Support

This factor concerns the rejection of belief in God and the

deconfessionalisation of the school environment.

God and do not therefore value
ity and a tradition for growing

n
ICISm as a commun

t of this factor
Catholic schools are no longer needed since people do

not believe
closer to this ‘God’.

Cathol

Based on the factor analysis, one key thought pattern emerges
[ ]

population of priests (that is, this factor is strongly resisted).

in suppor
This factor receives nearly no support (14.9%) among this
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Factor 4. Support: 71.1% = overall support, not very strong

This factor refers to the development of a hermeneutical and

and perspectives is not only a contextual reality, but is
a necessary precursor to the development of one’s

post-critical Christian faith (rejected exclusivism).
hermeneutics and interpretation in relation to the
Catholic schools are spaces and communities in which
flexibility and adaptivity is needed in order to discover
new theological legitimate expressions of Catholic
identity in today’s context.

Such dialogue among believers opens up new spaces of
world and (one’s) life today.

Dialogic encounters between a multiplicity of identities

post-critical Christian faith-understanding that takes shape in
[ ]
[ ]
[ ]

a context of and in relation to diversity of religious and

philosophical identities and veiwpoints.
Based on the factor analysis, several thought patterns emerge

in alignment with this factor:
Support for this factor is found among a notable majority

(71.1%) of this population of priests.
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identities, Catholic schools are

meant to help ‘others’ uncover the fullness of their
identity in Christ and in communion with the Catholic
tradition (kerygmatic inclusivism).

Immersion in a Catholic ethos and an environment that
emphasises gospel values is the way to simultaneously
welcome all people and draw them into a deeper
appreciation and (ultimately) appropriation of the

Catholic faith tradition.
religious and philosophical diversity and maximise the

Catholic schools should minimise or marginalise
positive appeal of the Catholic faith tradition.

While there may be (superficial) diversity in religious

and philosophical

didactics’ that is typically associated with Christian Values
[ ]
[ ]
o

Education when understood from within a Reconfessionalising

intention.
Based on the factor analysis, several thought patterns emerge

in alignment with this factor:
Support for this factor is moderately but not overwhelmingly

This factor refers to the kind of mono-correlational ‘funnel
positive (61.3%) among this population of priests.

Factor 5. Support: 61.3% = mild overall support
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= strong approval
Catholic schools should help students (and staff) to
grow into a deeper personal appropriation of (one’s)
religious traditions, the Roman Catholic tradition is the

faith in God. While there is room for diversity in
prefered context for this faith in God.

(Christian) faith and witness in the the Catholic identity of
[ ]

schools and in religious education and formation programs.
Based on the factor analysis, one key thought pattern emerges

in support of this factor:
Support for this factor is notably strong (78.6%) in this

This factor refers to an appreciation for the role of personal
population of priests.

Factor 6. Support: 78.6%
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Factor 7. Support: 28.0% = overall rejection

This factor refers to a mindset of active Secularisation, in which

(withdrawal and detachment from the Catholic faith

pathway to Secularisation on an individual level
tradition in all its distinctiveness).

Personal truth comes from within the invidual and
cannot be imposed from the outside (i.e. the Catholic
Creative expression in prayer and ritual can be a

Traditional understandings of God are questionnable,
faith tradition cannot impose its truth on anyone).

even regarding God’s existence.

Based on the factor analysis, several thought patterns emerge
[ ]
[ ]
[ ]

in alignment with this mindset:
Support for this factor is found only to a limited degree (28.0%)

among this population of priests (that is, the vast majority of

the intentional deconfessionalisation of Catholic schools is
the population resists this factor).

favored, even including their outright closure.
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F. Conclusions and recommendations

Taking this population of priests as a whole, we can conclude that there is a noticeably substantial
support base for developments at Catholic schools towards Recontextualisation, the Dialogue
School model, and Post-Critical Belief. Several key findings in conjunction with one another support
this conclusion:

e The ‘building blocks’ of Catholic identity are very strong. This population of priests exhibits
remarkably strong faith in Christ and a strong desire to communicate this faith in a context
of religious and philosophical diversity (Figures 10-11, 14-15, 17-19). Furthermore, this
population is also strongly supportive of the Catholic faith tradition and efforts to strengthen
and enhance the Catholic identity of schools (Figures 28-29).

e This group as a whole certainly appreciates the need to rearticulate and reinterpret the
Catholic faith tradition in relation to changing times and a diversifying context (openness to
Recontextualisation). They sense that this Recontextualisation creates an environment in
which new expressions of faith and the discovery of new meaning can thrive in the context
of today. At the same time, they also exhibit a strong desire to maintain rootedness,
continuity, and theological legitimacy in the relationship between school identity, religious
education, and the Catholic faith tradition (see the factor analyses), appreciating the
particularity, distinctiveness and fullness of this tradition.

e This population of priests is aware of religious and philosophical plurality in today’s context
as is wiling to engage this diversity from a position of faith, ready and willing to defend that
faith against misinterpretation and mischaracterization. At the same time, they also perceive
this engagement with diversity as an opportunity to proclaim the Gospel and the fullness of
the Catholic faith tradition in a spirit of evangelism to the masses (Kerygmatic Dialogue).

e This group exhibits strong resistance to Secularisation, exclusivity and disbelief. They are all-
the-more interested in strengthening and enhancing the Catholic identity of schools as a way
to counteract whatever tendencies there may be in these directions (Figures 22-23, 27, 36,
40).

e Although they positively value Christian Values Education, this population also values
Recontextualisation over and above CVE. This underscores their support of
Recontextualisation but also suggests that they do not (yet) sufficiently distinguish between
the methods of the two ideal-types: mono-correlation and multi-correlation. Given their
strong resistance to Secularisation, this group would be well-advised to reflect more
thoroughly on the distinction between the two and the dissonance between their (hidden)
intentions behind Christian Values Education and the actual effectiveness thereof in the lives
of the children and young people in Catholic schools.

Furthermore, it should be noted that there is internal diversity within this population of priests, as
is noted in the differentiated figures through the sections above. This suggests that further dialogue
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is advisable among this population in order to appreciate better the many nuanced perspectives

within this group.

Lastly, it should also be noted that the data presented in this report involves only those priests who
willingly participated in the ECSI survey research. Other positions may not be represented here in
the case of those (comparatively few) who opted not to contribute to the study.

Literal Belief

literal affirmation

literal way
of thinking

LITERAL

External Critique
literal disaffirmation

Post-critical Belief

symbolic affirmation

SYMBOLIC
symbolic way
of thinking

ition
BELIEF DISBELIEF
inclusior exclusion of
transce transcendence

Relativity
Awareness of Contingency

symbolic disaffirmation

Figure 64. The approximate profile of priest schematically represented on the diagram of the Post-Critical Belief Scale.
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preferential school identity option
on theological grounds

Institutional
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Recont lisation
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Figure 65. The approximate profile of priest schematically represented on the diagram of the Melbourne Scale.
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Figure 66. The approximate profile of priest schematically represented on the diagram of the Victoria Scale.




